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1. TITLE

2. BLACK

3. 4 SECTIONS

4. BLACK

Argument:

· discussions of economics in composition often play out as class, and working class

· assumption: economic scarcity is a fact of capitalism

· capitalist commodified exchange = economy

· working class scholarship fetishizes working class identity

· places possibility for economic change outside classroom

· rethink class, rethink motivation for economic activity

· see classroom as economic space

· network economy: student writing as immaterial labor is economic activity

· classroom becomes a space for economic possibility and change

5. PART 1

Scarcity as straitjacket

6. BLACK

Begin with famous quotation from Adam Smith

7. ADAM SMITH

“The natural effort of every individual to better his own condition, when suffered to exert itself with freedom and security, is so powerful a principle, that it alone, and without any assistance, is not only capable of carrying the society to wealth and prosperity, but of surmounting a hundred impertinent obstructions with which the folly of human laws too often incumbers its operations.” (Smith 581)

Emphasis for many: “natural effort of every individual to better his own condition.” 

8. HOMO ECONOMICUS

· Conventional construction: selfish homo economicus; own interests; scarce resources

· Mainstream econ’s foundational assumption

· w/ apparatus of supply and demand, individual drive to accumulate

9. ASSUMED SCARCITY

· because scarcity is assumed: fundamental fact of life under capitalism

· capitalism assumed to function according to unquestionable economic rules

10. BLACK

· accumulation, scarcity, the hegemony of capitalism: assumptions in composition’s discourse on class

· class identities understood as what you have and lack. 

· working class identity in composition constituted by scarcity; working class individual as victim of capitalism constituted by lack

· working class identity in the classroom requires pedagogical adjustment to its history of lack

· adjustment: terms as basic as access to material resources; or in terms of access to technology, manners, restraint; felt power and control

· all construct class as pre-existing motivator for classroom interventions

· require pedagogy to remedy the prior injuries of class.

11. CLASS PRIOR TO AND OUTSIDE CLASSROOM

Class is constructed as happening prior to and outside of the classroom.

12. BLACK

· focus on capitalism’s injuries = problems for pedagogy

· working class student’s subjection to hierarchies of unequal access to material resources cannot be remedied by simply

13. COMMUNISM

· handing the student those material resources, 

14. BLACK

· so she must be taught the habits and the technological and critical and communicative skills that will allow her to later succeed in the broader economy, beyond the composition classroom.

· composition classroom is not an economic site; must serve the needs of economy.

· By such an argument, 

15. CAPITALISM DETERMINES PEDAGOGY

· capitalism determines pedagogy

· student identity and classroom activity determined by past injuries and future prospects of the economy.

16. THE ECONOMY IS CHANGING

· But the economy is changing:

· no longer in the industrial economy that gave arguments about working-class identities much of their force,

17. BLACK

· we need to move away from the circumstance described by J. K. Gibson-Graham:

· "attachment to a past political analysis or identity is stronger than the interest in present possibilities for mobilization, alliance, or transformation" (5).

· static focus on economy as always either prior to the classroom or in the student’s future closes off possibility for change

· the capitalist idea of exchange serving accumulation, as a way to remedy lack, is a commodifying move in the classroom 

18. EDUCATION AS MARKET TRANSACTION

It turns education into a market transaction. Yet we know that some things 

19. LOVE, HUMANS

cannot and should not be commodified.

20. BLACK

teaching students all-commodifying approach = students who only write/learn when given something in exchange

21. PART 2

Class as process

22. BLACK

· But this is not the only way to understand class and economic activity. 

· Rather than seeing class as place in a social hierarchy

· see it in the sense of Stephen Resnick and Richard Wolff, who redefine the term “class” 

23. CLASS = ECONOMIC PROCESS OF APPROPRIATING VALUE

to describe the economic process of the appropriation of value. At the most basic level, class happens differently depending upon 

24. WHO APPROPRIATES VALUE AND HOW

who appropriates the value produced by labor, and how.

· Children put to work for the family business = feudal class process

· consumer who buys goods produced by that business = market class process

25. BLACK

For-profit commodified capitalist transactions are only one variety of transaction in a diverse economy.

People engage in productive, value-laden economic activity 

26. DIVERSE MOTIVATIONS

for diverse motivations:

· Yochai Benkler describes as

· profit-based or market-oriented motivations

· social-psychological motivations

· pleasure-seeking motivations

· writing for cash or for a grade versus writing as an act of social or communal belonging versus writing for pleasure

27. BLACK

· Whatever the motivation, people’s economic actions are components of a cycle of interconnected work, appropriation, ownership, and use.

· economic actions (class processes) always take place over time, 

28. BENKLER

especially given Benkler's key insight that “Information is both input and output of its own production process” (37). Furthermore, textual collaboration and appropriation are key aspects of all writing: no writing takes place outside of context or influence, and information is always built upon a foundation of other information.

29. CYCLE

· cycle of textual work, appropriation, ownership, and use as economic activity helps us to see Benkler's information production process as an intentional economy.

· each element leads into the next, sometimes overlaps, blurs with the next

· Textual work: production (the act of writing) and distribution (digital technologies = efficiencies). Writers work for a variety of motivations.

· Appropriation: harvesting of value, performed by various parties at various stages: writing to learn, appropriation performed by writer in an independent class process: she appropriates the value of her work. Writing and selling a book = market class process: publisher appropriates surplus value of labor at point of distribution.

· Ownership: individual, institutional, community, or state; embodied or commodified; changes over time (copyright’s limited monopoly).

· Use, like work, performed for a variety of motivations and purposes: texts for pleasure, self-education, accomplishing tasks, social rewards, appropriating and remixing into new texts.

· new efficiencies of information economy’s digital technologies facilitate that remixing. manipulation of information is not an extraeconomic abstraction

· has concrete and measurable economic effects.

30. JOHNDAN

· As Johndan Johnson-Eilola argues, “symbols are now a class of material objects, conceptual objects, with market value, social force, and dimension” (4)

· students’ compositions and our own are instances of symbolic work.

31. PART 4

Writing class in the information economy.

32. BLACK

· Some types of economic good—including information—take on more value the more they are used; the more they circulate.

· Scholarship on portfolios and citation practices: publishing and citing student work increases its affective value for students; increases their engagement with writing

· scholarship on weblogs in the writing classroom: positive relationship between public writing and affective engagement as well.

Networked writing is valuable, and in the information economy, we are all increasingly networked. What we need, then, is a language of economic diversity for the transactions and relations that constitute networked writing. Here, J. K. Gibson-Graham’s taxonomic breakdown of economic activity is useful.

33. MARKET, WAGE, CAPITALIST

Gibson-Graham points out that conventional representations of economy construct transactions as being market transactions, labor as being wage labor, and enterprises as being capitalist.

34. ALTERNATIVE TRANSACTIONS

However, she asserts, contemporary economic activity is far more diverse, with alternative forms of transactions, labor, and enterprise: fair-trade markets, alternative currencies, underground markets, and cooperatives; self-employed, cooperative, indentured, and reciprocal labor; state enterprises, socially responsible firms, nonprofits, and green capitalists.

35. NONCAPITALIST TRANSACTIONS

Furthermore, there are also non-market, non-wage, and non-capitalist forms of economic activity: gift giving, state allocations, state appopriations, hunting; housework, family care, volunteer, and self-provisioning labor; communal, independent, feudal, and slave enterprises.

To which you might well say: so what? What relevance does any of this have for the teaching of composition?

36. BLACK

· Imagine three doctoral candidates in rhetoric and composition at a large state university.

· informal writing group meeting twice a month to discuss dissertation chapters. 

· All have undergraduate loans: one from a religious college, one from a public college, and one from a private college

· one has teaching assistantship with one section of first-year composition, one has research assistantship, and one has writing center fellowship, small salary for work in the writing center, advising undergraduate work-study tutors. 

· One actively writes for professional organization; one a prominent member of online communities and weblog collectives; one makes extra cash by teaching a section at the University’s continuing education center.

· One has a teenage child she regularly tutors on writing assignments; one works with students to build a growing repository of free documentation for open-source software; one makes supplementary income by tutoring high-school students for the SAT.

· One assigns ungraded private journals, one asks students to compose critical multimedia remixes of cultural texts, and one asks students to keep weblogs about their work in community literacy projects.

· All use in-class peer response in teaching, all assign the research paper essay and the personal essay, all practice writing as a reflective process.

· One discovers that a student has purchased a paper from an online paper mill, one has two students who turn in the same paper, one recommends hiring a regular tutor to her ESL student.

· Job offers: one doesn’t like hers, struggles to make a name for herself as an independent scholar, publishing and consulting. One likes the impressive salary and benefits offered by a for-profit online institution, and goes to work for private higher ed. One is excited to go to work as WPA-in-training for a small state school, where she also advises the student newspaper.

Each of these activities is a form of economic activity in the diverse information economy, performed for a diverse range of motivations.

37. UNIVERSITY TRANSACTIONS

Tuition for instruction, instructor salary, for-profit higher ed. Hired tutor, paying for papers, independent scholar, work-study tutor, state schools, religious schools. In-class peer response, parent tutoring, open source documentation, government writing, student writing, writing to learn, online communities, caucus/SIG writing, writing groups, blog collectives, community literacy projects, student newspapers.

Again: each of these is economic activity.

38. BLACK

Understanding the classroom as a site of diverse forms of economic activity and value, undertaken for diverse motivations, helps us move toward Gibson-Graham’s understanding of  “economy as a site of decision, of ethical praxis, instead of as the ultimate reality/container/constraint”(Gibson-Graham 87). So doing offers opportunities for economic intervention.

39. PART 4

Spaces of economic possibility

The classroom is a space of economic possibility.

40. IMMATERIAL LABOR

· Writing is a form of emotional and intellectual work; what Michael Hardt and Antonio Negri call “immaterial labor” that engages in “the production and manipulation of affect” (293).

· immaterial labor takes place in independent transactions, feudal transactions, gift transactions, and others.

· students’ written work as labor in the production of economically useful and valuable knowledge for the self, but also as peer-production of economically valuable knowledge for communal use in the information economy.

41. BLACK

In this classroom space of economic possibility, composition’s work in such areas as service learning, community literacy projects, and the open source documentation and development project stand as already-existing practices that counter conventional assumptions about selfish competition for scarce resources and the resulting injuries of class.

· On the Web: online communities where individuals share, evaluate, respond to, and build on one another’s writing.

· In composition, we might imagine translating such projects into an online repository of Creative-Commons-licensed academic texts

· open source philosophical opposite of turnitin.com

· essayistic counterpart to napster

· students could work on a form of massively multi-thinker online academic peer review, rating, circulating, and remixing one another’s written texts.

· An intentional textual economy.

· Not only market rewards from immaterial labor of producing knowledge

· Other forms of reward as well; other ways of bettering their own condition

· Information is proliferative, and counters the conventional understanding of the selfish homo economicus.

42. MORAL SENTIMENTS

Homo economicus has diverse motivations.

The very first words of Adam Smith's The Theory of Moral Sentiments are these: “How selfish soever man may be supposed, there are evidently some principles in his nature, which interest him in the fortune of others, and render their happiness necessary to him, though he derives nothing from it except the pleasure of seeing it” (9). 

There are motives other than material profit, and more than one way to better one’s condition.

43. WEALTH OF NATIONS

The pleasure of seeing Smith describes is itself proliferative, a form of reward that might let us seek a different emphasis:

“The natural effort of every individual to better his own condition, when suffered to exert itself with freedom and security, is so powerful a principle, that it alone, and without any assistance, is not only capable of carrying the society to wealth and prosperity, but of surmounting a hundred impertinent obstructions with which the folly of human laws too often incumbers its operations.” (Smith 581)

An emphasis on inclusivity rather than the hierarchies of class; an emphasis on carrying the whole of society to wealth and prosperity.

44. BLACK

